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1イギリスのインクルーシブ教育政策から学ぶ視点
－インクルーシブ教育理論の変遷と実態をふまえて－
The Viewpoint Learned from British Inclusive Education Policy: 















In recent years, Japanese special support education is going to switch to “Japanese-style inclusive education system”, 
but the discussion about the essence of the inclusive education is not accomplished. By the main subject, I surveyed a 
background and representative theory about the inclusive education. As a result, it is difficult to bring about systematical 
and powerful inclusive education, because social inclusion and educational inclusion fell into a confrontational paradigm. 
But, it was a British education policy after the Blair government to have done education based on social-inclusion policy. 
The Blair government inclined to neo-liberalism, but the government after Blair formed an agreement by a steady discus-
sion about the inclusive education. Also Japan come to start the discussion of the inclusive education system which let 










が単一の流れ（not a single movement）によるのではなく，さまざまな様相，場面，行為者，対









































































































































 （1）「権利と倫理」の言説 ― 平等な教育権の保障
 （2）「有効性」の言説 ― 特殊学校、通常学校のどちらが有効か？
    （財政・学習機会の増大・生徒の到達度など）
Ⅱ . 第二の次元（実現化レベル）：
 （3）「政治」的言説 ― ソーシャル・インクルージョンと民主的な社会の創造
   公教育制度の再編（一元的教育制度への志向）
 （4）「実用主義」的言説 ― インクルーシブな組織としての学校の創造
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